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Appendix 1 

UAL Teaching Scholars Application Form 

  
 

About you 

 
Name of applicant: 

Mark Ingham 

 
College/Service: 

LCC – Design School 

 
Position:  
(if part-time please indicate fraction):  

Acting Programme Director Spatial 
Communications 

 
UAL Email address for correspondence: 

m.ingham@lcc.arts.ac.uk 

 
Telephone number  that  you can be 
contacted at: 

Desk at LCC: 0207 514 9342  

Mobile 0790 383 1999 

 
Please confirm your eligibility 

 
I have worked at the UAL for longer than 18 months 

Started full-time in 
September 2013 

 
I have you a Pg. Cert. in Learning and Teaching, Academic 
Practice or an equivalent. 
(Please ensure this information is apparent on your CV.) 

Yes a PGCE in 
Secondary and Post 16 
Education from the 
Institute of Education 

 
I am a fellow of the Higher Education Academy 

I am a Senior Fellow of 
the Higher Education 
Academy 

Case Study of Practice (1500 words max.) 

Please provide a case study of a teaching or support activity that demonstrates your 
sustained commitment to excellence and impact upon the student experience.  

You may find the following prompts helpful and which relate to the scheme’s criteria: 
• How do you define excellent teaching, learning and/or support? 
• How have you embodied excellence in your practice, please be specific? 
• What evidence do you draw upon and how do you draw upon this to reflect upon 

your practice and change it? 
 

http://www.arts.ac.uk/lcc
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I believe that in Higher Education art and design pedagogies it is imperative to create a 
teaching and learning environment that allows for curiosity to flourish and be recognized 
as an attribute that requires critical encouragement. Effective art and design teaching 
should allow space and time for experimentation, enquiry and exploration of ways of 
making and thinking. It should be holistic and enable the student to productively join 
together all aspects of the curriculum offered by their course.  

The students I teach gain a critical and questioning approach to information. This is one 
reason why I think it is crucial that I, and other teachers, have a critical understanding of 
a variety of pedagogical methods. In my research into art and design, and other 
historical and contemporary ideas of pedagogies, I have seen the value of co-designing 
with the students all aspects of the curriculum. I have found from this research that the 
more a student is involved with all aspects of their course the more invested and 
motivated they become. I have tried to involve the students I teach in as much of their 
learning as possible. 

I therefore think excellent teaching is effective teaching, which leads to critically 
constructive learning and is characterized by a number of prerequisites. From my own 
pedagogical research and practices I can wholeheartedly agree with the research 
carried out by the Sutton Trust (2014) which states that, that effective teaching is clear 
about its aims and above all involves excellent teachers that are knowledgeable about 
curriculum content and the strategies for teaching it. These two aspects of effective 
teaching, subject knowledge and delivery, have always been at the centre of my 
development as a teacher.  

I also believe that excellent teachers are able to effectively communicate what is 
expected of students and ensure that they know the purpose of their learning. I think it is 
crucial is to have good knowledge about individual students and to adapt teaching 
according to student’s particular needs. This is particularly important in this era of the 
massification of HEIs where we may be teaching larger cohorts of students. For me, 
effective teachers use all available resources and agencies within a university to add 
value to the student’s time with us. 

Students come to UAL with a great deal of diverse cultural knowledge and I have 
always used this prior knowledge as a starting point for any teaching project.  This 
means I can close the gaps in student’s existing understanding of the world and then, 
with their help, enable them to find out how to find more about the complex word they 
live in. I have always tried to teach students meta-cognitive strategies so they are 
empowered to think about their thinking and about their learning. Regular and forward 
thinking feedback that which helps students to become deeper learners is crucial to any 
productive teaching. In art, design and media I believe effective teaching has to be 
multidisciplinary and transdisciplinary, so that what is being taught in one element of the 
course is integrated with all the other aspects of the curriculum. 

In an art and design context it is especially important that transformative teaching 
should encourage students to be self-reflective and have an independence of thought. It 
should set out to provide opportunities to acquire systematic and enquiring research 
skills. The teaching I deliver allows students to have an awareness of the diversity and 
interdisciplinary nature of their own practices in local, national and international 
contexts. 
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Since joining LCC in September 2013 I have continued successfully to design, plan, 
propose and put into practice a number of learning activities. I have continued to 
develop the good practices already in place in Contextual and Theoretical Studies in the 
School of Design. With my extensive knowledge of Moodle and other VLEs, blogging 
and the use of mobile devices I have been able to enhance the learning of the students 
and have been able to mentor a number of staff in their application of these 
technologies. This can be seen most clearly in the way a number of staff in CTS at LCC 
have taken on board the benefits of online presences, for the students to improve their 
writing skills and to be able to join the work they do in the studio with their theoretical 
research. 

One challenge I have found in teaching theory to BA Art and Design students is how to 
effectively teach academic referencing. Students have different experience of this, from 
those who think they know what this is supposed to be, to those who have never come 
across academic referencing before. I have tried a number of ways of teaching this 
aspect of academic writing all with a varying degrees of success.  

In order to address this, introduced a diagnostic research exercise for all Year 1 Design 
School students in the first term of their studies. The formatively assessed 500 word text 
called, ‘What is Referencing?”, directly sets out to look at the histories of referencing 
and Harvard Referencing in particular. Rather than trying to teach the mechanics of 
academic referencing, the aim of this brief is to help the students understand the 
principles of referencing and why it is used in academic texts. The students are asked to 
research the origins of Harvard Referencing and then to see how it is being put into 
practice in todays art and design HEIs.  

I have developed this project further. The students produce a poster for new incoming 
students to explain academic referencing in a visual form. This development helped the 
students apply the knowledge gained in their research and writing about referencing into 
another form of communication. Miguel Desport (2015) from the BA Graphic Media and 
Design course during the ISHE unit describes this process very well on his blog.  

‘After writing an essay about the Harvard referencing system, we were asked to 
make an A2 poster with that essay. The poster not only should explain, to the 
audience, what Harvard referencing is, but also show the structure of the essay. 
I choose to make an illustration that explains the structure of my text and to cut 
some words of the essay, keeping just the essential information, so that the 
reader can easily read through my essay and getting the main points. This way I 
believe it communicates better as a poster.’ 

When I first joined LCC in the academic year 2013/14 there were over 20 cases of the 
Year 3 theses in the Design School being investigated for plagiarism or academic 
misconduct. When reviewing these cases, I could see that over 80% of these were due 
to student's misunderstanding of academic referencing and how to implement it in their 
work. Since the introduction of the ‘What is Referencing?’ research exercise the cases 
of academic misconduct have steadily dropped, with none of the 450 students in last 
year’s, 2015/16, cohort being investigated. Students have gone from a superficial 
understanding of why there is a need for the acknowledgement for sources in academic 
writing, and how it is used, to an ease of use that allows them to concentrate on the 
contents of the research.  
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The type of work the students are asked to do in the first year has been acknowledged 
by Katy Carroll the External Examiner for CTS GMD: 

‘It is particularly positive to see how the continued developments at levels 4 and 
5 have provided excellent preparation for the type and level of research 
expected at Level 6.’  

This is further emphasised by the Programme Director for GMD ant LCC, Tim Metcalf 
who said that: 

‘Contextual and Theoretical Studies in Year 1 has gone from strength to strength 
and has had the ‘…best unit evaluation [15/16] response from GMD students…’ 

This was the same for all of the Design School courses in their 2015/16 unit evaluations. 
There was a pass rate last year of 98.75% of CTS ISHE students who submitted work 
(Data from Moodle) 

To emphasise this further in the Unit Evaluations from 2015/16 a student from Year 3 
Interaction Design Arts said in their CTS 3 Route A Thesis remarked: 

‘[The unit challenged me to develop my thinking], ‘[because it gave me a 
]…different outlook on my topic, learnt more about history of it as well. Improved 
[my] writing as well such as structuring and citing.’ 

A student in the (CTS 2) Networked Societies option group, when asked what she felt 
she had gained from the options, answered that she felt she had been 'learning how to 
learn' and as an initially 'reluctant reader', now feels confidence in her abilities as a 
researcher.  

Miguel Desport (2015) CTS | REFERENCING POSTER  
https://migueldesport.wordpress.com/2015/11/16/cts-referencing-poster/ 

Sutton Trust (2014) What makes great teaching? Review of the underpinning research. 
http://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-
REPORT.pdf 

 

 

Indicative Project Proposal (750 words max.) 

Please describe how you intend to use your tenure as a UAL Teaching Scholar and the 
available project funding to further enhance the student experience. This proposal is 
indicative and will be developed further and in partnership with the Teaching and 
learning Exchange during the initial stages of the appointment as UAL Teaching 
Scholar.  

You may want to indicate aims, areas of investigation, CPD, academic development 
and/or dissemination activities that would help you enhance the student experience. To 
demonstrate the scheme’s criteria you will need to explain how you are building upon 
your excellent practice and what the impact will likely be.  

https://migueldesport.wordpress.com/2015/11/16/cts-referencing-poster/
http://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
http://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
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‘‘Thinking Design’ 

For the tenure as UAL Teaching Scholar I would like to develop a scheme that continues 
my interest into meta-cognitive learning as given in my case study by the meta-project, 
‘What is Referencing?’ I would like to broaden the ideas developed in this 
writing/research project to cultivate strategies in the Design School at LCC that help 
students become more aware of the possibilities of ‘Thinking Design’. 
 
In this project metacognition refers to ‘…higher order thinking, which involves active 
control over the cognitive processes engaged in learning.’ It will be an investigation into 
ways of we can help students of all levels of knowledge acquisition to understand how 
they think about their learning. As Ryan Hargrove (2011) suggests in his article 
Fostering creativity in the design studio: A framework towards effective pedagogical 
practices, ‘The area of metacognition can be the scaffolding for future problem solving, 
as the goal remains to enable designers to utilize creative design thinking/processes 
with optimum efficiency.’ 
 
The ‘Thinking Design’ project will be in three main parts. The first part will be about how 
we think about design to help us teach design even more effectively. The second will be 
about how we design thinking so we can teach all aspects of the design curriculum 
more effectively. The third would be about design as thought. During this project I will go 
beyond the contestable ideas of ‘learning styles’ (Curry 1990) and look more deeply in 
to the ways we are thinking about meta-cognitive learning.   
 
I see this project having a number theoretical and practical strands or frames (Bal 
2002). The first frame being a philosophical approach which will use as a starting point 
the key concept The Image of Thought as discussed by Gilles Deleuze (1997) in 
Chapter 3 of his 1968 book Difference and Repetition. This illuminating and complex 
philosophical tract has been used successfully by a number of my undergraduate 
students when they have started to question their own thoughts about the way they 
think about the topics in their thesis. By questioning what we think thinking is, or 
philosophical has been thought of as thinking, these students, after an initial conceptual 
wrestling match, gained a much better understanding that we cannot base thinking on 
the concept that just because ‘…Everybody [seems to] know, [something] no one can 
deny, [it]…’ (Deleuze 1997:130).   
 
One example of this use of a philosophical meta-cognitive strategy was Abigail Buchan, 
a Year 3 GMD student, who wanted to explore the idea around the representation of 
dinosaurs. She investigated how we know what dinosaurs looked like and how 
illustrations of them influence our thinking about what they might or might not have 
looked like. Her thesis developed the Deleuzian ideas in the ‘Image of Thought’ to 
create an argument about past thinking about a subject being sometimes inhibiting to 
contemporary thinking about that subject. What for me was even more interesting was 
the way she then developed this concept from her thesis in a practice-based 
investigation for the ‘Dissertation Transformation Exhibition’ at LCC called, draw me a 
dinosaur (Buchan 2015). The success of this investigation was in the way complex 
philosophical ideas were used to connect theoretical practice with practice in the studio. 
Abigail now works for Amazon Design and she has said that it was in part her thesis that 
got her the job. Even more remarkably this thesis has been passed around her 
department as an exemplar of creative ways of thinking about design. 
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Another ‘frame’ would be how ‘Thinking Design’ can help the integration of theory with 
practice and vice a versa. By developing a series of workshops over the two years of 
being a UAL Teaching Scholar I would like to develop a number of interventions into the 
curriculum in the Design School that help the relationships between the theories of 
practice and the practices of theories develop into an even more productive synergy. By 
using the research gained from the Learning and Teaching Theory Online investigation, 
I am currently leading, I would develop the Idea of Personal Learning Environments to 
include all actives the students engage with at LCC and at UAL in general.  
 
‘Thinking Design’ will aim to boost all students’ engagement with their learning at LCC 
but it will in particular be aimed at students who have difficulties in adapting to the way 
we teaching art design and media at UAL. By helping students actively take more 
control over their cognitive processes and by exposing them to deeper thinking about 
their learning, the objectives of this project are to make it easier for students to learn 
creatively and critically. 

 
Bal, M. (2002 )Travelling Concepts in the Humanities: A Rough Guide. University of 
Toronto Press. 
 
Buchan, A. (2015) draw me a dinosaur. 
https://www.facebook.com/abimaedesign/?hc_ref=PAGES_TIMELINE&fref=nf 
 
Curry, L. (1990) A Critique of the Research on Learning Styles. 
http://www.ascd.org/ASCD/pdf/journals/ed_lead/el_199010_curry.pdf 

Deleuze, G. (1997) Difference and Repetition. The Athlone Press. London. 
 
Hargrove, R. (2011) Fostering creativity in the design studio: A framework towards 
effective pedagogical practices. Art, Design & Communication in Higher Education. 
Volume 10 Number 1. Intellect Ltd Article. 
https://www.pratt.edu/uploads/creativity_and_meta-cognition.pdf 

Referees 

Please provide names and contact details of 1 peer and 1 student (current or previous) 
who can provide a reference 

Referee 1 (Peer) Referee 2 (Student) 

 

Name: Catherine Smith 

 

Name: Jan Gensch 

 

Email: c.h.smith@arts.ac.uk 

 

Email: gensch.jan@gmail.com 

Applicant Signature:  Date: 25.11.2016 

https://www.facebook.com/abimaedesign/?hc_ref=PAGES_TIMELINE&fref=nf
http://www.ascd.org/ASCD/pdf/journals/ed_lead/el_199010_curry.pdf
https://www.pratt.edu/uploads/creativity_and_meta-cognition.pdf
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Line Manager: Dr Nicky Ryan 

The UAL Teaching Scholar Scheme is a University priority which aims to enhance the 
student experience, reward excellent teaching and provide opportunities for excellent 
colleagues to share their good practice. By signing this application you are confirming 
and endorsing the applicant’s excellence and intended project as well as indicating your 
commitment to support their work as a UAL Teaching Scholar. In practice this means 
supporting the terms of the project and providing space for their developmental activities 
related to their activity as a UAL Teaching Scholar e.g. where appropriate termly 
meetings with other UAL Teaching Scholars and attendance at Learning, Teaching and 
Enhancement Committees.  

We very much appreciate you reviewing this application, endorsing the individual and 
committing to support them.  

Name: Nicky Ryan 

College/Dept.: Dean Design School 

Signature: Date: 

 

Please return completed applications and references to recognition@arts.ac.uk by the 
deadline.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

mailto:recognition@arts.ac.uk
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Appendix 2 - Jan Gensch (Student) Reference 

UAL Teaching Scholar Reference Form 

 
Thank you for agreeing to be a referee for a UAL Teaching Scholar application. 
 
Only individuals who can demonstrate sustained excellence in teaching and supporting 
learners are appointed as a UAL Teaching Scholar. The Reference Form asks you for 
your personal view on whether you think the candidate has demonstrated excellence. 
 
 
 
Name of referee: 

Jan Gensch 

 
Position:  
 

Student (MA) 

 
Email address for correspondence: 

gensch.jan@gmail.com 

 
Name of applicant: 

Mark Ingham 

 

Reference (500 words max) 

You may find the following prompts helpful and which relate to the scheme’s 
criteria: 
• In your experience how has the applicant demonstrated excellence as a 

teacher or supporter of learning?  
• In what ways is the applicant an example of good practice who can inform 

others? 
• What qualities does the applicant embody that you feel are important for 

improving the student experience? 
 



 

 

 
 

9 

I first got to know Dr Mark Ingham when joining his class “Critical Cultural Meanings“ 
during my Erasmus Semester at LCC in Autumn/Winter 2015. Above all, I first have to say, 
that Dr Mark Ingham is one of the main reasons, I regard my time at LCC as a more than 
valuable experience. The knowledge, skills and motivation I took out from his workshop still 
proves to me, how excellent he is in his role as a university teacher. Having graduated from 
the University of the Arts Berlin as well as the Academy for Fashion and Design Munich, 
whilst having additionally done exchange trips to Parsons and Pratt in New York, I feel 
secure to say I saw sufficient examples of teaching to be able to evaluate teaching styles from 
a student’s perspective. It’s remarkable that within these multiple and high class experiences, 
Mark Ingham stuck out as a brilliant and highly qualified teacher and person. 
  
Mark’s excellence in teaching can be seen in every single of his classes. I’d like to list some of 
his qualities, which I regard as profound for Dr Mark Ingham’s great teaching style. 
When studying at LCC, I got aware of the high diversity within the University’s student 
body. It was astonishing, that whilst teaching, Mark was integrating every single student of 
the class, always taking care of the different skill sets and levels of knowledge the students 
were in. Despite other teachers, Mark doesn’t ignore those different skill sets but rather uses 
the students’ diversity to set up a co-educative learning environment, enabling the students to 
learn highly valuable knowledge interactively from each other. The outcome of Mark’s class 
was therefore not only a brilliant portfolio of theoretical knowledge, but to the same degree 
important social skills being build up by working in diverse teams. It is amazing to 
experience, how he manages to always set the right speed and standard for the class. Even if 
it comes to classically not popular tasks like essay writing, Mark succeeds in integrating those 
important elements in a highly motivating manner. 
 
I think in the end, this all is based on a basic skill Mark got, which surprisingly and 
unfortunately can not be found with many teachers: Mark listens to his students. Weather it’s 
a theoretical question or a personal fear or circumstance, Mark empathetically takes in what 
his students tell him and solves the problem behind in brilliant and engaging ways. 
  
In the end, it might be the combination of all of these skills, making having a class hold by 
Dr Mark Ingham a more than great experience. Mark is a one of a kind professor, always 
focusing on the students needs in the first place. He creates a safe, supportive and at the 
same time creative environment for every single student. Motivation to learn about the new, 
resulting from this, can be felt in every single lesson. 
 
As I wrote in the beginning, I have experienced many different approaches of teaching. Not 
only at LCC did I feel different levels of quality within the skills of the teachers, obviously as 
well internationally there is a big gap between the Universities. If only some of the excellent 
qualities, Mark proofs to have in every single of his lectures, could be shown as an example 
how modern teaching should be, I am sure the students educational experience in general 
would highly excel. 
  
Finishing, I want to state, that it’s not only me having this opinion, as I know from various 
conversations with my fellow students. They feel the same. Even after having finished my 
Semester in his class, Mark didn’t hesitate at all to hold up his incredible educational support 
at anytime. I therefore regard Dr Mark Ingham as a brilliant and exemplary teacher, having 
given me the best experience, knowledge and skillset I could have asked for throughout my 
design education. 
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Referee Signature: Date: 20th November 2016 

 

 


